Why am | stuck in front of my laptop-
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This a frequently asked question by Senior Leadership Team (SLT) members, hopelessly
stuck in their offices rather than leading teaching and learning as they should be doing.

Leading teaching and learning is the most important function of SLT members. It is one way
with which SLT members can affect student learning (Hallinger & Murphy, 2012; Horng &
Loeb, 2010; Murphy, 1987; Robinson et al., 2008), with an effect on student learning that is
second only to the quality of teaching (Bodnarchuck, 2016; Hallinger 2010; Lemoine et al.,
2014; Shaked 2018).

A recent study, conducted in state secondary schools, has shown that around 3 hours (12%)
of SLT members’ work time is dedicated to leading teaching and learning each week. This is
slightly lower than the local finding of 17.6% (TALIS National Unit, 2018) but within the

range of 2% to 17% of international research (e.g. Bhengu et al., 2014; Grissom et al., 2013).

A majority of SLT members (53.8%) identify time — lack of time (76.2%) and time
fragmentation (23.8%) - as the most difficult barrier to overcome to increase leadership of
teaching and learning.

Time fragmentation, the continuous unsolicited interruptions, to SLT members’ work might
be the main culprit in their collective time woes. SLT members average 65 interruptions a
day, totalling an eyewatering average of 2 hours 14 minutes of accumulated interruptions.
Just less than half of their workday.

School culture is one of the likeliest culprits of time fragmentation (Owens & Steinhoff 1989
in Thomas & Ayers, 1998). Observations have revealed that 21% of interruptions are started
by the SLT itself, 14% by support staff and 11% by clerical staff, all of which constitute a
small part of the school population. Teachers, including LSEs, and students produced 18%
and 15% of interruptions respectively. 21% of interruptions were produced by externals to
the school.

During observations, most interruptions (44%) were dominated with requests for
information that is normally already available in the school environment: on school
noticeboards, assemblies, school calendar, in school policy booklets, MEYR circulars,
national policies and work contracts.

Staff requesting direction on their work on common sense issues which are directed
through various policies and communications accounted for 34% of interruptions. Urgent
requests, that absolutely couldn’t wait accounted for 0%.



What can we do about this»

Individual school members need to understand what is urgent and not, which channel shall
be used for communication — email, phone, face to face..., and to which extent they can take
decisions without consulting their next in line supervisor.

Schools as an organisation need to clarify where someone needs to call to be serviced,
outline in school policy the prioritization and channelling of different information and
highlight where information is to be found.

Most importantly these behaviours must be modelled by SLT members, with different staff
members or students being directed to the proper person to receive service, rather than
being serviced anyways.

References:

Bhengu, T. T., Naicker, |., & Mthiyane, S. E. (2014). Chronicling the Barriers to Translating
Instructional Leadership Learning into Practice. Journal of Social Sciences, 40(2), 203-212.

Bodnarchuk, M. (2016). The Role of Principal as Instructional Leader. SELU ResearchReview
Journal, 1(1), 5-15.

Grissom, J. A, Loeb, S., & Master, B. (2013). Effective Instructional Time Use for School
Leaders. Educational Researcher, 42(8), 433-444.

Hallinger, P. (2010). Developing Instructional Leadership. Developing Successful Leadership,
61-76.

Hallinger, P., & Murphy, J. F. (2012). Running on Empty? Finding the Time and Capacity to
Lead Learning. NASSP Bulletin, 97(1), 5-21.

Horng, E., & Loeb, S. (2010). New Thinking about Instructional Leadership. Phi Delta Kappan,
92(3), 66-69.

Lemoine, P. Greer, D., Richardson, M., McCormack, T. (2014) From Managerial to
Instructional Leadership: Barriers principals must overcome. New Waves 17(1), 17-30.
Retrieved from:

Murphy, J. (1987). Barriers to implementing the Instructional Leadership Role. The Canadian
Administrator, 27(3), 1-6. Retrieved from:

Robinson, V. M. J., Lloyd, C. A., & Rowe, K. J. (2008). The Impact of Leadership on Student
Outcomes: An Analysis of the Differential Effects of Leadership Types. Educational
Administration Quarterly, 44(5), 635-674.



Shaked, H. (2018). Why Principals Sidestep Instructional Leadership. Journal of School
Leadership, 28(4), 517-538.

TALIS National Unit (2018). TALIS Malta Report. MEDE. Retrieved from:

Thomas, A. R., & Ayres, J. (1998). A principal’s interruptions: time lost or time gained?
International Journal of Educational Management, 12(6), 244-249.



